
 
 
 
 
 
 
 
February 5, 2014 
 
 
 
Dr. Cheri Jimeno 
President 
New Mexico State University Alamogordo 
2400 N. Scenic Dr. 
Alamogordo, NM  88310 
 
Dear President Jimeno: 
 
The progress report you submitted to our office has now been reviewed.  A staff analysis of the report is 
enclosed. 
 
On behalf of the Commission, staff accepts the report on Assessment of Student Learning. The Standard 
Pathway Comprehensive Evaluation is scheduled for 2016 – 2017, to include an emphasis on comparative 
data on distance persistence, retention and completion and an embedded interim report on implementing 
Phase 1 of Quality matters.  The institution’s next reaffirmation of accreditation is scheduled for 2022 – 2023. 
 
Also enclosed is a copy of the institution’s Statement of Affiliation Status, which reflects the actions taken by 
the Commission.  For more information on the interim report process contact Lil Nakutis, Process 
Administrator, Accreditation Services, at lnakutis@hlcommission.org.  Your HLC staff liaison is Linnea Stenson 
(lstenson@hlcommission.org); (800) 621-7440 x 107. 
 
         Thank you. 
 
         HIGHER LEARNING COMMISSION 
 
 



 
 

 
 

STAFF ANALYSIS OF INSTITUTIONAL REPORT 
DATE:  February 4, 2014 
STAFF: Linnea Stenson 

REVIEWED BY:  Katherine C. Delaney 
 

INSTITUTION: New Mexico State University Alamogordo 
 
EXECUTIVE OFFICER:  Cheri Jimeno, President 
 
PREVIOUS COMMISSION ACTION RE: REPORT:  A progress report due 12/31/2013 focused on 
Assessment of Student Learning. 
 
ITEMS ADDRESSED IN REPORT:  The office of the Commission received  New Mexico State 
University Alamogordo’s report on the above topic on 12/19/2013. 
  
STAFF ANALYSIS:  New Mexico State University Alamogordo hosted a comprehensive visit in 
February 2013.  The team noted some concerns about assessment in the course of the visit and 
recommended this progress report.  The team specified that the progress report should include: 
 

• Evidence that student learning outcomes are measured in every course and program and  
results are linked to  continuously quality improvements;  

• Measures that demonstrates improved faculty awareness of the importance of the role 
assessment plays in student learning;  

• Five or more samples in which assessment data were used to enhance the teaching-
learning process;  

• Coordination and implementation of a process documenting how online faculty share their 
best assessment practices.   

 
In the introduction of the progress report, NMSU-A listed many achievements and changes in the 
assessment program since the comprehensive visit.  Several of the most notable achievements are 
the following: 
 

• The University has prepared an application for the HLC Assessment Academy with the intent 
to focus on the general education program. 

• A Director of Assessment has been appointed to lead and support assessment initiatives. 
• The University Assess Committees revised assessment procedures, instruments and points of 

accountability. 
• The template for program review has been completely revised. 
• A five-year rotation for the assessment of programs has been developed, along with faculty 

trainings for curriculum mapping, revising program goals and student learning outcomes. 
• An assessment newsletter will be published and printed in hard copy for distribution across the 

campus and on the website every semester. 



• The Teaching and Learning Committee will host 1-2 workshops and events every semester on 
assessment related topics. 

• A 4 1/2 year rotation for assessing all student learning outcomes for all courses has been 
planned. 

• The new course assessment report form includes all essential components of an effective 
assessment process. 

 
Measurement of SLO's in every course and program 
 
NMSU-A has charged three committees with responsibility for overseeing most campus assessment 
procedures and instruments to ensure that faculty have ownership of course and program review 
processes. Committees include representatives of all three divisions as well as part-time faculty and 
students.  As of December 2013, procedures, and instruments are under review by the NMSU-A 
Academic Council and/or the Administrative Council. Finalization of improvements will occur in the 
spring of 2014; as they are approved, all revised instruments, policies, and procedures will be 
available on the NMSU-A Assessment Workspace (where drafts are currently available for instructor 
review) as well as on the NMSU-A Assessment web page. 
 
The progress report documented the initiatives and accomplishments of all three committees. 
 
In the spring of 2014, program SLO’s, standards, and measures will be defined. Faculty will be 
charged with the task of clearly mapping and aligning course and program SLO’s. For the spring of 
2014, PAC is planning four faculty workshops, one on each of the following topics:  
 

1. Familiarization with new procedures and instruments  
 
2. Revising program SLO’s  

3. Curriculum mapping between course and program level SLO’s  

4. Program review team formation and training  

Faculty awareness of assessment of student learning 
 
NMSU-A conducted a course-level assessment initiative in the fall of 2013 to train and familiarize all 
instructors with the basic components of effective course-level assessment. All faculty, including part-
time faculty, were required to attend assessment training at the beginning of the semester.  Almost 
100% of NMSU-A’s 155 full and part-time faculty instructors attended course assessment trainings 
where they learned more about how to plan meaningful course assessment, to compile the results 
using existing assignments, and to analyze and interpret evidence of student learning toward 
improvement of their courses. 
 
All instructors were required to submit a report on assessment of at least one student learning 
outcome in one course by November 1, 2013, including a feasible strategy for enhancing student 
learning or engagement in cases where learning outcomes had not been met. Instructors were given 
a rubric for self-evaluation to assure they had reported clearly and had not missed an essential 
component of the process.  From the 155 instructors listed on the fall 2013 roster, approximately 151 
course assessment reports were submitted; some reports included data and plans for improvement 
across several sections of a course, and many instructors reported on more than one course even 
though that was not required. Of the 151 reports submitted, 97 included clear plans for improving 



instruction and/or assessment measures. 
	  
The Director of Assessment will be responsible for compiling reports and for reporting to Division 
Heads, Assistant Division Heads, and the VPAA on any instructors who fail to report by the deadline. 
All evidence-based improvements to courses will be documented, collected and stored consistently 
semester after semester with no possibility of a loss of important documentation of a programmatic 
improvement anywhere on the campus.  

Instructors’ supervisors will begin reviewing the course assessment reports in the fall of 2014 to 
insure faculty, both full and part-time, continuously use data on student achievement to improve 
course materials and instructional methods. Evaluation of course assessment has been added as an 
essential component of instructor evaluation. 
 
Samples of assessment data used to enhance teaching-learning 
 
The progress report provided six cases of evidence-based assessment to improve teaching and 
learning: 
 

1.  The Accelerated Learning Program for Completion of Freshman Writing:  Before the fall of 
2013, students were routinely placed into one of two developmental writing courses, CCDE 
105N or CCDE 110N, or the first freshman writing course, English 111G, depending upon 
COMPASS or ACT scores. As is typical across the nation, many students were not able to 
persist through this sequence of courses to complete degrees in a timely fashion. To solve this 
problem, a committee of developmental reading and writing instructors met regularly with the 
Title V Curriculum Coordinator to decide on instructional models to pilot. Using grant funds, 
instructors were able to attend the Accelerated Learning Program (ALP) Conference in 
Baltimore; instructors decided to pilot the ALP model to determine whether it would improve 
successful completion of the first writing course for developmental students.  The progress 
report documented the success of this pilot study. 
 

 2.  Shortening the Developmental Math Course Pipeline:  In conjunction with the Title V “No 
 Time to Lose” project, developmental math instructors explored best practices for helping 
 underprepared students successfully complete the college-level math courses in a more timely 
 fashion.  Instructors created a special section of CCDM 114 (Algebra Skills) to accompany 
 MATH 120 (Intermediate Algebra).  Students can now take these two courses as co-requisites 
 instead of as a sequence. In addition, embedded tutors have been placed in all developmental 
 math courses and in both college-level courses (Intermediate Algebra and Math Appreciation) t
 o help struggling students keep up with course curriculum. In addition, Math faculty now offer 
 instructor-led group tutoring sessions. 

 
In order to further streamline the developmental math course sequence, a new course, CCDM 
105, was developed as an alternative to the traditional two course CCDM 100 and CCDM 103 
sequence, the lowest level math courses available. CCDM 105 meets every class day for a 
single semester instead of twice a week for two semesters. After students complete CCDM 
105, they still need support before enrolling in the first college-level course. Consequently, they 
can enroll in a special section of CCDM 114 with a co-requisite support course instead of 
taking CCDM 112 and 113, the two semester sequence that typically follows CCDM 100 and 
CCDM 103. These new accelerated options make it possible for students who test into the 
lowest level math course to complete developmental math requirements in two semesters 



instead of four. 
 
3.  Improved Learning in the Biomedical Technology Program:  Originally, OEBM 141, Medical  
Electronics and Safety in Healthcare, covered material from basic medical devices such as 
stethoscopes and blood pressure cuffs to more complex devices including ventilators and ECG 
machines. In the spring of 2012, more content was added to this course in an attempt to keep 
up with changing industry expectations of new employees. The inclusion of new course 
content along with higher enrollment caused a downward trend in successful course 
completion. In evaluations, students reported that too much material was covered too quickly. 
Students fell behind because they could not keep up with the workload. The instructor agreed 
that there was insufficient time to teach students enough about each medical device in the time 
allotted. Consequently, the curriculum was revised. Wireless systems were removed from the 
OEBM 141 course along with pediatric devices and other complex medical equipment not as 
commonly used within the medical industry.  
 
In addition, faculty met with personnel from UHS, a leading industry partner, and it was 
determined that NMSU-A Biomedical Technology interns entering the medical field still lacked 
some of the skills necessary to efficiently perform required tasks. Information from UHS was 
shared with the program advisory board along with evidence from student evaluations, and a 
decision was made to split OEBM 141 into two courses instead of one. 

 
4.  Improved Learning in the Electronics Technology Program:  In order to successfully 
complete a degree or certificate in Electronics Technology, students are required to 
successfully complete ET 272, Electronic Devices II. In 2010, successful course completion 
rates reached a low of 66.7%. Analysis of student performance revealed that students lacked a 
solid foundation for the math skills required in ET 183, Applied AC Circuits, and ET 184, 
Applied DC Circuits. Success in ET 272 requires a firm understanding of Ohm’s law, 
Kirchhoff’s circuit laws, Thevenin’s theorem, and Norton’s theorem, which are difficult for 
students to learn and apply. Consequently, a new math course, ET 200, a one credit course, 
was created and established as a co-requisite for ET 183 and ET 184. Special topics in math 
are covered in more depth in ET 200. 

 
5.  HSI STEM Grant Improvement of ET 120, a Gateway Course for Technical Degrees:  A 
recent HSI STEM grant entitled “A Head Start to STEM Success” has provided badly needed 
equipment for many of NMSU-A’s technical degrees. In conjunction with this grant, instructors 
are re-designing many technical classes to more closely meet industry standards as well as to 
include more hands-on practice, internships, math practice, and report writing so that students 
will be better prepared for transfer and/or employment into their chosen career fields. ET 120, 
Computation and Presentation Software, was chosen as the common entry course for students 
majoring in Electronics Technology, Biomedical Technology, Automotive Technology, and 
Information Technology. 

 
6.  Improved Learning in College 101, the Freshman Orientation Course:  College 101, 
College/Life Success, is a foundational course for NMSU-A’s entering students. It is the first 
course recommended for dual credit students and is required on most associate degrees and 
certificates. The student learning outcomes in College 101 are meant to provide foundational 
skills critical to success in other college classes and in the overall university experience. 
NMSU-A has tracked cohorts of students who did and did not take College 101 their first 
semester in an attempt to determine whether or not the course has a positive impact on 



student persistence and GPA. Students were tracked from the fall of 2011 through the spring 
of 2013. Data collected suggest a favorable impact of College 101 on both student persistence 
and GPA. 

 
Online faculty sharing assessment practices 
 
In order to implement a process documenting how online faculty share their best assessment 
practices, NMSU-A has created the Canvas Assessment Workspace, which is the new online campus 
portal for training, submitting reports, and for reviewing and discussing course-level assessment at 
NMSU-A.  By the date of faculty report in August of 2013, the Canvas Assessment Workspace was 
well established so that faculty would have the opportunity to familiarize themselves with resources 
accessible there as well as the procedures for report submission. Private user group spaces were 
created for each Division Head, each ADH, and each assessment committee, and faculty groups 
were created accordingly so that Division Heads and ADH’s could lead or facilitate assessment-
related discussions. After November 1, the course assessment report submission deadline, 
instructors were able to review one another’s reports and to ask questions or make comments.	  
 
A user group has been created specifically for online instructors, so that they may share assignments, 
rubrics, and strategies for assessing in the online learning environment.  In the Canvas Assessment 
Workspace, instructors are encouraged to make suggestions on how to improve institutional 
assessment materials and procedures. New instructors not yet familiar with Canvas are able to learn 
the fundamentals in faculty trainings held in the Learning Technology Center and can also receive 
one-on-one training when desired. 
 
The progress report included an extensive appendix that provided evidence of the University's 
extensive work in assessment. 
 
Staff comment:  New Mexico State University - Alamogordo presented a truly outstanding progress 
report.  It is clear from the report that the University has responded thoroughly and effectively to the 
comprehensive team's concerns and suggestions.  The University is commended for an excellent 
progress report and an excellent assessment program. 
 
STAFF ACTION:  Accept the report on Assessment of Student Learning. The Standard Pathway 
Comprehensive Evaluation is scheduled for 2016 – 2017, to include an emphasis on comparative 
data on distance persistence, retention and completion and an embedded interim report on 
implementing Phase 1 of Quality matters.  The institution’s next reaffirmation of accreditation is 
scheduled for 2022 – 2023. 
 
 
 
 
 
 
 
 
 
 
 
 



STATEMENT OF AFFILIATION STATUS

New Mexico State University Alamogordo
2400 N. Scenic Dr.

Alamogordo, NM     88310

Affiliation Status: Candidate: N/A
Accreditation: 07/20/1973

Nature of Organization

Control: Public
Degrees Awarded: Certificate, Associates

Conditions of Affiliation:

Stipulations on Affiliation
Status:

None

Approval of New 
Additional Locations:

Prior Commission approval required.

Approval of Distance and
Correspondence Courses
and Programs:

The institution has been approved under Commission 
policy to offer up to 20% of its total degree programs 
through distance education. 

Accreditation Activities: Standard Pathway, Comprehensive Evaluation: 2016 - 
2017
Visit to include an emphasis on comparative data on 
distance persistence, retention and completion and an 
embedded interim report on implementing Phase 1 of 
Quality matters.

Summary of Commission Review

Year of Last Reaffirmation of Accreditation: 2012 - 2013

Year for Next Reaffirmation of Accreditation: 2022 - 2023

Last Date of Information Change: 02/05/2014

Accreditation Note:



STATEMENT OF AFFILIATION STATUS

None.

Name Change:
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